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ABSTRACT

Students at the University of Nancy coming from a wide
variety of disciplines need to read, understand and retrieve
information from written materials in English. To do so they have
to be able to identify quickly the overall subject of a text as well as
the various topics it deals with and to find the information in
question, without having to translate. This article describes
different aspects of the teaching of written comprehension and
in particular the approach to reading methodology which has
been developed.



Dans un article précédent intitulé Enseignement individuel vs Enseignement
de masse (1), nous avons présenté la nouvelle organisation adoptée pour
f enseignement de I'anglais aux étudiants de deuxieme année de Deug i I Université
de Nancy Il. Ces étudiants proviennent d UER diverses (psychologie, sociologie,
sciences économiques,..) mais ont en commun des besoins identiques & moyen
terme et & long terme dans le cadre de leur spécialité : lire et comprendre des
documents en langue anglaise.

Que ce soit au cours de leurs études ou dans leur vie professionnelle, la lecture
sera pour eux, le plus souvent, synonyme de recherche d informations, Aussi avons-
nous recherché une approche du texte qui donne au lecteur la possibilité de :

- cerner rapidement le sujet dun texte et juger de son intérét,
- dégager les themes successifs qui y sont développés,

- accéder aux informations recherchées et les comprendre sans avoir recours &
la traduction du texte.

Dans cet article, nous présentons les différentes composantes de notre
enseignement de la compréhension écrite et plus particulizrement la méthodologie
de lecture que nous avons élaborée.

I - DOCUMENTS DE TRAVAIL

Les textes sur lesquels travaillent les étudiants sont tous des documents
authentiques issus de la presse anglaise et américaine. Le corpus qui nous a servi de
base de travail pour I'élaboration des documents comprend environ une trentaine de
ces articles tirés des quotidiens, hebdomadaires ou mensuels suivants : New
Society, The Economist, Newsweek, The Financial Times, Psychology Today (liste
non exhaustive). Ces textes sont de longueur variée, une & quatre pages, et abordent
des sujets d'intérét général ou en rapport avec la spécialité des étudiants (mais sans
haut niveau de spécialisation). Pour chacun de ces textes, nous avons effectué un
travail lexical et un travail grammatical.

. ('1) J. Billant, P. Fade, 1984, Mélanges Pédagogiques, Université de Nancy !,
CRAPEL



1. ASPECT LEXICAL

a) Mots-outils :

Nous appelons mots-outils  ensemble des termes argumentatifs qui servent de
lien logique entre deux propositions, phrases ou paragraphes (ex. : moreover,
therefore, though). A partir de notre corpus nous avons établi la liste, pour ainsi dire
fermée, des différents mots-outils. Le repérage et la compréhension de ces termes
ont une importance capitale dans la lecture pour bien comprendre I'organisation du
discours aussi insistons-nous sur ' apprentissage systématique de cette liste de mots
au début de I'année afin de pouvoir aborder efficacement la méthodologie de lecture.

b) Mots a connaitre

Depuis plusieurs années, nous avions remarqué la récurrence de certains mots

lexicaux dans bon nombre d articles étudiés en cours, quel que soit le sujet abordé.
Afin de vérifier la fréquence véritable de ces mots, nous avons effectué des relevés
systématiques dans les textes du corpus.
Ces mots étaient principalement des noms et des verbes auxquels s'ajoutaient
quelques adjectifs. Nous avons constitué un fichier d’environ 150 entrées a partir
duquel nous avons établi une liste appelée “mots & connaitre” qui comprend une
centaine de mots (pour &tre retenus, les mots devaient avoir au moins sept
occurences mais certains dépassaient la vingtaine). La validité de ce lexique continue
3 &tre testée et nous trouvons en moyenne 20 a 30 mots de la liste dans tout nouveau
texte étudié.

La liste des mots accompagnés de leur traduction figure dans le fascicule (voir
extrait ci-dessous) et les étudiants sont invités a les apprendre au fur et 8 mesure de
leur apparition dans les textes. Dés le cinquieme texte de fannée, la quasi-totalité de
la liste est vue et les étudiants disposent donc d'un bagage lexical non négligeable,
compte-tenu de la haute fréquence de ces mots,

Extrait de la liste mots & connaitre :

. to improve améliorer

. to increase augmenter

. inquiry une enquéte

. to intend avoir lintention
. to involve impliquer

. ‘issue un probleme, une question
. a lack of : un manque de
. level . un niveau

. link un lien

. main principal (adj.)
. a means un moyen



Les deux listes que nous venons de définir constituent la base lexicale
indispensable pour aborder un texte dans de bonnes conditions. Il va sans dire que,
dans certains articles, le lecteur peut aussi rencontrer certains mots récurrents en
relation avec le sujet du texte. Leur fréquence a alors une valeur interne au texte et
doit conduire le lecteur & s'assurer de la bonne compréhension de ces mots.

2. Aspect grammatical

Cest & partir dun relevé derreurs de compréhension, notamment dans les
copies d examen, que nous avons défini, aprés analyse, les points grammaticaux qui
devaient étre approfondis. Nous avons retenu entre autres : des mots grammaticaux
a sens multiples, le groupe nominal, les formes verbales complexes...

Pour chaque point grammatical, nous avons élaboré une fiche de travail qui
consiste en :

- une partie théorigue qui explique, a I'aide d exemples authentiques, le point
abordé. Les informations apportées sont adaptées spécifiquement & la compréhen-
sion écrite (c'est-a-dire que les problemes d'emploi ne sont pas envisagés).

- des exercices fondés sur des extraits de textes ayant posé des difficultés aux
étudiants.

Exemple de fiche grammaticale : LE GROUPE NOMINAL



Le_groupe_numinal est un ensemble de mots dont l'élément

_principal est un nom (ce nom = substantif-noyau).
Les composants du groupe nominal apparaissent dans 1'ordre suivant @
1 - déterminant.

2 - adjectif (un ou plusieurs)

(éventuellement précédé d'un adverbe).
3 - un nom en position d'adjectif.

4 -~ le substantif-noyau.

Le substantif-noyau est la base du groupe nominal (G.N.);afin de
comprendre la significatiaon du groupe il fauit danc partir
du nom,3d draite,et lui rattacher le déterminant,puis remonter

vers la gauche.

adjectifs N
R dje substantif-noyau
Exemples
the normal, non-sudistic young psychol9y  student
. L& T - :
déterminant T3> nom en positian d'adjectif
Lz _eune &tuciant gn psycnologie normal et non sadlque.
any really vital new knowledge Toute connaissance nouvelle vraiment vitale.

Les divers éléments peuvent 8tre séparés ou non par uneg virgule,

Aot ‘H\J. npservalinge yUhiIL’ . . . A
ey ot on LUl .n puolic conservateur tres hostile.

Le GROUPE NOMINAL peut aussi Btre développé 2 droite du substantif-
noyau & l'gide d'une preéposition suivie d'un second groupe nominal.
La préposition marque l'arr@t du premier groupe et le début du
second. Il faut lire d'abord le premier groupe,de droite & gauche,

puis la prégosition,puis le -econd groupe,toujours de droite &

gauche.
s suhstantial unmet demand mare effective family  planming
18T G.on. 2° G.N.

Préposition
i.ne ilemande importante non satisfaite pour un planning

familial plus efficace. 7




ATTENTION & la traduction exacte du déterminant dans les groupesg,
nominaux. Lorsqu'il n'y a pas de déterminant en anglais,il faut

en introduire un dans la traduction en vous appuyant sur le
contexte.

. Adolescents of all social
xem : X .
£ ple classes commit delinquent acts, so it’s assumed that

only sitive lice prejudicc and middle class
ower Eecp mlddie class children out of the training
schools

(On suppose que seuls) un préjugé favorable de

la police et le pouvoir de la classe moyenne ...

Le CAS POSSESSIF ( 's ou nom en s + ') se lit également de droite
& gauche. Dans ce cas le déterminant se rapporte au nam gui est
Suivi de 's ou —s !

they have a direct bearing on
Exemple : some of the other difficulties ex-
perienced by these homework-
ers—ithose apparently  arising
directly from their employers
policies and practices.

les pratiques et la politigue de leurs emplaoyeurs.

Note : Quand deux noms sont reliés par "and" ou "or%,les termes

gui précedent se rapportent aux deux noms.

Cochez,pour chague groupe nominal,la traduction quil convient.

:  final ex aminations 2 cahle TV,

a[] un cBble de télévisiaon
a[j la fin des examens
p[] 1les examens termimaux n] la télévision par clble

c[] un final d'examen

+ the most heavily unionized industries

a[] les industries ayant la plus forte représentation syndicale
B0 1les plus grosses industries a représentation syndicale
c[] les industries lourdes les plus syndiquées

: a 90-day wage and price frecre

a[] un gel des prix et des salsires dans 90 jours
B[] un blocage des prix et des salaires de 90 jours

:[] un blocage des salaires de S0 jours et un blocsge des prix



Exercice 2 :

Traduisez dans les exemples sulvants les groupes nominaux

soulignés.

1 The [argest-selling classical planist
{n Rstory, e made more Lhan 20D
records, which sold |0 milia
copies

2 a number of inde-
penkdent he]ecfnca] equipment
makers  has now produced a
sysfem suitable for textiles,

3 This producad resalts, says Professoi
Fysenck, thay were “very impressive'. The
more the squigales and the longer the siring,
the better the bratn.

Since then the stning has been gositup in
favour of far_mure precise computer
tieasurernenis.

4 Because child labor means cheap labor,
the young-—even the very young-—are of-
ten the most employable jn developing and
recession-plagued economies. -

5 Their
wages are based on the total nimber of
bricks they produce, and they must get back
to work if they are to make their average

monthly wage of $110.

6, Mr Arfon Jones, the col-
lege's head, works in gne_of

the city's toughest — most
deprived  mOIU-TACIRI _BTENS.

7 Significantly, this group included
all the five childless home-
workers and three of the four
Ten in lhe sample.

. A par-
ent is unfit only if testing and valid
history demonstrate very poor judg-
ment OF pro- . i
_nounced inability to think in terms
of a child's needs and welfare.




Il - METHODOLOGIE DE LECTURE

Au cours de nos années d enseignement au Deug, nous avons pu observer que
la maniere de lire des étudiants n' était pas toujours trés efficace : des que le texte leur
était remis, ils avaient tendance & procéder immédiatement 3 une lecture linéaire,
avec de fréequents recours au dictionnaire. Cette approche avait pour inconvénient de
hacher le rythme de la lecture, de faire perdre le fif du discours et I'accumulation des
difficultés provoquait parfois un sentiment de découragement. Une fois la lecture
terminée, seule une trés faible partie des informations essentielles avait &té percue
alors que certaines informations secondaires (exemples, illustrations) avaient parfois
davantage retenu l'attention des lecteurs.

Afin de lutter contre ces habitudes négatives et d obtenir une lecture plus active
et plus efficace, nous avons donné aux étudiants des consignes de lecture qui
visaient & leur faire percevoir rapidement le theme du texte et sa structure. La mise au
point de ces consignes a finalement donné lieu & I élaboration d'une méthodologie
de lecture ; celle-ci constitue un ensemble péedagogique qui suit une progression,
chaque étape étant accompagnée d exercices d application.

Nous donnons ici la partie théorique de cette méthode et un échantillon des
exercices d application.
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Les exercices 1 & 4 visent a l'exploitation des sigles,
majuscules,chiffres,dates,&léments de typographie ...
repéraoles dans un texte. Nous lalssons de cbteé,volon-
tairement,les autres informations contenues dans ces
petits textes.

Pour rechercher les infurmations demandées dans ces b
exercices,il suffit de parcourir le texte des yeux,sans
le lire,afin de repérer le plus rapidement possible les
informations. Quelgues minutes devraient suffire pour

chague exercice.

Exercice 1

Ask for Hague

A Having failed to kill ofl the Social Science
Research Council, is the government now
trying lo colonise i? In order to please Sir
Keith Joseph, and expunge the word 1. Que signifient les lettres ESRC
“science™ from its title, it is now proposing
(o call itseif the Economic and Social Re-
search Council (the new ESRC logo is even
now on the drawing board). And the new
chairman designate, who will follow Michael 2. Que signifient les lettres SSRC
Posner into the hot seat on 1 October, is
a long-standing friend of Mrs Thatcher, ad-
viser 1o her policy unit, and her adviser
during the 1979 election campaign.
Professor Sir Douglas Hague will be the 3. Quel pDEtE v@8 OCCUper Hague 7
fifih economist to head the ssrc {the only
exception has been Michael Young—Lord
Young of Dartington—in the free-thinking
1960s). In spite of his political connections,

~J

Hague is reputedly a Heathite rather than 4, Qui dirige actuellement le dépar-

a “punk monetarisy,” believing in some inter-
vention rather than letling market forces
rip. He came up by the grammar school
roule—like so many of the new Tories—
to Birmingham University, worked for the
Price Commission in the 1970s, and became
deputy direclor of the Manchester Busi-
ness School, He now heads the stralegy unit
at the Oxiord Cenlre for Managemenl
Studies, which recently pulled in 55 million
from an American multi-milionaire, John
Templeton (thought to be the largest ever
private benefaction 10 a British educational
institution).

3 Colleagues see Hague's most useful assel
as an ability to think outside the usual
channels. “He's got a lateral mind,” said
one. “He sees things that two sets of special-
ists wouldn’t see for themselves.”

In mediating between suspicious social
scientists and an equally suspicious govern-
ment. his lateral-thinking powers could be
pretty stretched. But that’s in the future.
Meanwhile, it's at Who's Who that the SSRC
is causing the most flutter. The section that New Society 11 August 1983
includes Hague's appointment must be at .
the printer’s halfway through October for

for Management Studies! ?

\he 1984 edition. But will the Privy Council 11

have endorsed its name-change by then?
It jooks unlikely.

tement stratégie du 'Oxford Centre



Exercic

g 3 :

The illness jamming a town

by Gereth Huw Davies

4 A TOWN that suffers from
some of the worst holiday-time
traffic jams in Britain is still
waiting for work to start on a

. bypass - 34, years after a public
+inquiry into the bypass plan
ended. The inspector conduct-
_ing the inquiry at Okehampton,
Devon, became  seriously ili
shortly after it finished in
February 1980 and managed to
complete his 1,500-page report
only last February.
2. Now Sir Peter Mills, MP for
| West Devon and Torridge, is

I -

'ended' pour conmattre le theéme du texte. In-

digquez-

urging the transport secretary,
Tom King. 10 appoint two
inspectors 1o conduct  future
road inquiries. “In the worst
case,” he says, “an inspector
could die and the whole cosily’
process  would have to be
repeated. An inspector should
have a deputy, who would see
ail the papers and could take
over if the other man was
unable to continue,”

Mills puts no blame at all on
the inspector, Charles Fay, QC.
However, he says he belicves

le ci~dessous :

THE SUNDAY TIMES, 7 AUGUST 1983

work would have started on the
bypass had it not been for the
delays caused by Fay's iilness
and compounded by the length
(96 days) and controversial
nature of the inquiry.

4 The controversy was not over
whether there should be a
bypass. Locals, as well as
motorists, have grown increa-
singly frustrated by the tail-
hacks through Okehampton’s
cramped high street.

Lisez la premifre phrase du texte jusque

IT - En recherchant dans tout le texte les

eléments repérables (noms propres,dates

répondez rapidement sux guestions a & j.

a) De quelle ville est-il gquestion 7

b)

Comment s'appelle le maire de la ville ?

c)

En guellie année a commencé L'enquBte au

sujet du contourmnement de cette ville ?

d)
e)
F)
g

h)

tournement 7

i) Qui

i)
12

Quand a-t-elle été terminge 7

Qui a mené 1l'enguBte ?

A combien était évalué le projet de

est Peter Mills 7

Qui est Tom King 7

L L T T T T S

combien de jours s-t-elle duré 7 ........

Quand le rapport a-t-il £té terminég ?

con=-

ce)

SThe town is the first obstacle
in the West Country on the
A30. the main holiday route to
Cornwall. It comes at the end of
an unbroken series of motor-
ways and dual carriageways
beginning 1o the north of
Edinburgh. On a recent week-
end traffic was locked solid for
12 miles back to the dual
carriageway.
&"“We have had some jams
here. but that one will take
some beating,” said the mayor,
Victor Savage. *For 12 weeks in
the summer we write off
Saturdays and Sundays.”

When the inquiry began in
1979, therefore, few people
disputed the need for the
£13.600,000 scheme. which
would bypass Okehampion
with a 5.2-mile section of road
and [ink it with another
proposed new road 5.4 miles
long to the end of the existing
dual carriageway. The contro-
versy was over which route the
bypass should take.

A strong farming lobby,

acked by some townspeople,
wanted to keep the road off
prime farmland to the north of
the town. Equally vociferous
conservationists opposed a line
south of the town, which would
skirt the southern slopes of
Dartmoor. Fay had 10 preside
over some passionate argu-
ments ‘and, by the end of the
inquiry, was becoming notice-
ably ill. .
8 The Transport Department
says it is impossible to say how
long it might have taken Fay to
complete his report had he not
been ill. However, the AA says
it is common for the results of a
road inquiry to take a year or
two to appear.
A0 A spokesman said: *We have
looked at ways of avoiding
delays but we cannot offer a
complete solution. Under pre-
sent legislation we can appoint
only a single inspector to
conduct an inquiry. Besides,
there are practical problems to
appointing more than one
inspector.”
A\ The transport secretary who,
ironically, need not accept Fay's
recommendation, is expected 1o
announce the chosen route for
the bypass next month,
4LMeanwhile  Savage, the
Okehampton mayer, says: “Our
movements are severely restric-
ted. Doctors, vets and farmers
can go out of town on the main
road but they may find they
van't get back in for hours. And
there are no toilets or litter bins
or facilities for the poor people
stuck in cars. It's a diabolical
state of affairs.”



III - Répondez sux guestions 1 & 4 tout en lisant le

texte. (Les guestions suivent l'ordre du texte).

1. Pourguaoi,3 ans % apres la fin de l'enquéte,les travaux

n'tont-ils toujours pas commencé 7

2. Que propose Sir Peter Mills ?

3. Bien qu'au début,en 1979,peu de personnes alent gté
opposées & l'idée J'un contournement,a guel sujet

y-a-t-1l une controverse ?

Quels sont les deux groupes d'opposants 7

4, Le porte-parole du Ministére des Transports peut-il

nommer plusieurs engqu@teurs 7
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structure d'un texte

Toute personne qui exprime ses idées dans un texte structure

sa pensée par différents moyens linguistigues.

Lisez cet extrait d'article et,pour chague mot souligné,

Teportez-vous au commentaire au bas de la page.

41 Méme dans I'habillement féminin,
Jadis prospére, les temps sont deve-
nus plus durs. Passant de la grossiere
« conlection » au prét-a-porter chie,
ce secteur (plus de 10 milliards de
francs de chiffre d’affaires) s'ost
épanoui au cours des années 60,
grilee & la vague démographique et 4
la hausse du pouvoir d'achat. Inévi-
tablement, le succés devait attirer
dans la profession une foule de gens,
plus ou moins amateurs. Des convi-
ves plus nombreux se sont done
pressés autour d'un giteau qui, dans
les années 70, s'est mis a rapetisser :
la demande intérieure s'est ralentje
(les Francais consacrent une moins
grande part de leur budget a
I'habillement), et les importations
ont doublé entre 1976 et 1979
Parallélement, au niveau du détail,
on a assisté 4 D'éclosion d'une
multitude de petites boutiques qui,
pour se maintenir, pratiguent des
marges élevées,

L Cette dispersion, conjuguée avec
des prix souvenl aberrants, n'a fait
qu'aggraver la  situation. « Nous
avons l'industric de notre distribu-

L'EXPANSION - 20 FEVRIER '5 MARS 1981

tion », souligne Sammy Weinberg,
PDG des établissemenis Weinberg.
« Tant qu'il n’y aura pas de concen-
tration dans la distribution, 1a pro-
duction restera atomisée elle aussi. »
Son entreprise, il I'a créée avec son
fréere en 1945: depuis trente-cing
ans, ils occupent le méme bureau, ce
qui leur permet de pratiquer une
direction bicéphale. Son fréere Mau-
rice a en charge la eréation, tandis
que lui se réserve la gestion.

3 Clest en 1962 qu'ils ont choisi de
s'industrialiser, et leur premiére
usine a été inaugurée trois ans plus
tard. A Vheure ot d’autres s'enlisent
dans la stagnation, les Weinberg
auront eu en 1980 un chiffre d'affai-
res de 130 millions de franes, soit
20% de plus qu'en 1979. Grice i
quelques sages préceptes.

Y « Premiére régle : bien chaisir son
créneau, tantsur le plan du produit
que de la clientéle, et se garder de
penser qu'on peut tout faire », expli-
que Sammy Weinberg. Sa clientéle,

c'est la Francaise moyenne de 30 & 40
ans, ni « minette » ni « mémé »... Son
cheval de bataille : le manteau. I] en
produit 300 000 par an, ce qui le place
au premier rang en France, bien qu'il
fasse aussi des robes et des tailleurs.
5 Deuxiéme régle: privilégier la
rentabilité par rapport au chiffre
d’affaires. « Un chef d’entreprise,
c'est fait pour gagner de I'argent,
pas pour aligner 'des statistiques »,
scande-t-il. Il garde 1'oeil sur son cash
flow, qui était de 12% 'an dernier.
Prudent, il fait fabriquer par des
fagonniers 20 4 30% de sa produc-
tion, pour « avoir des amortisseurs »
en cas de ralentissement de la
demande et préserver 'emploi de ses
600 ouvriers. :

6 _Troisiéme régle : méme en période
difficile, ne pas sacrifier les investis-
sements. Ainsi, en mai, les fréres
Weinberg ont-ils racheté un entrepit
de 4800 m? dans le Cher, on ils
peuvent stocker jusqu’a 250000 man-
teaux. Colit de linvestissement

6 millions de francs, plus 1 million en
nouveau matériel. C'est lourd, mais
les problémes de stockage et de
livraison sont résolus pour long-
temps. En 1981, c'est dans le marke-
ting qu'ils vont investir, en inaugu-
rant une politique de marque qu'ils
n'avaient pas abordée jusqu'ici.

- Au 32,"cette dispersion" reprend "l'éclosion d'une multitude

de petites boutiques.

- Au 33,%"ils" reprend "Sammy lWeinberg" et Y"son frere".

- Les §4,5 et 6 forment un tout structuré par "Premiere régle",§4,

"Deuxiéme régle",$5,et “"Troisiéme regle", 56,

- Pour le lecteur,la perception de ces éléments de structuration

devrait faciliter la compréhension du texte.
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Lorsqu'on aborde un texte anglais,on peut remarguer gque certains
paragraphes s'enchalinent : la premiere phrase de chagque paragra-
phe comporte un ou plusieurs éléments qui le relient au précédent.
Ce groupe de paragraphes forme un tout cohérent gui correspond

4 une partie du texte.

- Lisez l'exemple ci-contre gul constitue une partie du texte
'Drugs alter tacit pact with Italian State'. Aprés la lecture

des 41 a 3,reportez-vous aux commentaires ci-dessous.

31_a_g3 : ces 3 premiers paragraphes introduisent le sujet du
texte en rapportant un falt divers : un meurtre vraigsemblable-~
ment perpétré par la Mafia. Ils forment un tout dans la mesure
ot les différentes informations gui constituent le fait divers

sont réparties sur l'ensemble des paragraphes.

-~ Aprés la lecture des &b & 11,reportez-vous aux commentaires

ci-dessous.,.

§b_&_ 911 : relisez la premiére phrase de chague paragraphe et

vous pouvez alors relever

54 : for two years
§5 : last year
87 : in the last few years

38 : today

Cette suite d'expressions temporelles sert a retracer l'his-
torique des intérdts de la Mafia. Il gst indispensable de
percevoir tous ces gléments et de considérer l'ensemble des
paragraphes pour bien comprendre cette partie. Un historigque

tronqué n'aurait plus aucune valeur.

2) Des_anaphorigues_ou termes_de_reprise

Afin d'éviter des répétitions,un mot peut Btre repris par

un pronom,un synonyme ou une expression plus globale;ceux-ci
peuvent reprendre également une phrase,un parégraphe ou
toute une partie du texte. Ces termes de reprise sont
appelés 'anaphoriques'.

Tous les pronoms (they,others,each ...) sont anaphorigques
ainsi que les expressions introduites par des adjectifs
possessifs (their ...),démonstratifs (these ...),indéfinis

(such ...).
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Drugs alter tacit pact with Italian state

Al IN PALERMO, Sicily, death is
toe aften  fast,  brutal
mysierious, On the morning of
saturday,  September 6. Don
dinto Castranove, a worldly
iar, friend ol the powerful,
dispenser  of  Tavours 1o lhe
weak, was shot dead by two
assassing in his celi at the T4th
cenlury  manastery  of  Santa
Marta del Gesu on the vutskires
ol the cily.

2, [ a drawer heside_hiin puolice
found a loaded Waltlier P38 pis-
tol, and Ldm (E2,000) in cash.
The rumnurs started 1o fly at
ance. No one doubts that the
killing was connected with the
Malia. But how? Some claimed
that  the cemetery of  the
monastery had been used as a
secret  praveyard for  the
Chonourvalle  society';  others
that Don Giacinto had made a
fals> step in that twilight world
where polttics and ¢rime in wes-
tern Sicily overlap,

3 There are no hard facts, Bul
if the Malia was respunsible, the
priest  would have been the
42nd victim of the Mafia in
Palermo so far this year.

-+ I'alermo, the
traditional  Malla capital in
depressed western  Sieily, has
lived througzh a hloodbath,
5]56 people died al
the hands of the Mafa in Sicily
and this year's rale is similar,
Rul a difference from the past
is emerping. It is (he prowing
importance of the victims—onin
the old feudal Mafia of the ven-
detta has been grafted a new
and yet more rulhless variani.
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 Ihe change reflects above alt
a =HT 10 economic inferests,
The old Ma prew from {he
Fragmented organisitions which
pratected the  interests of
Sicily's  powerful: (imd often
absentee)  landowners,  With
land veform in the late 1940,
ane  the pradual  industrialisa-
tion _of the island, it moved
from the counlryside to the
towns, into huilding speceula-

tion,  -smupgling, kidnapping
and commerce.

lionw-
ever, a this has peconie

Second Ty, #F Teast in monetary
terms to.a new involvement—
in  the ~ever-prowing  inter-
national drugs trade. The 1.8,
Prug Fnforeement Agency now
estimales that one third of the
&0 tonnes - of  pure  heroin
traded every  vear  passes
through Sictly,  Thoese 20 tonnes
have a theorefival street value
of some §23hn—roughiy equal
to (he otal turnover of ¥iat,
Ttaly's higgest private industrial
proup. .

8 Tt has heen a gradual develop-
mend, but [Today] the so-calied
“ Sicilian contiection is
reckoned by investigalors  to
have  Targely  rveplaced  the
Treneh connection in ihe drugs
traffic helween Enrope and the
.8, Dramatic  eonfirmation
came just a forlpight agn when
pulive  arrested  Sig. Gerlando
Alberti, helipved to be a lead-
ing fizure in the " nef Fafia"

along with six ather men in an-

apparently desarted housp 20

miles from Palerma, Throe of,

them were Freneh, inrcluding a
lone-sought drues chemist.,

the production of heroin, bear-
ing out the conviction of
American experts that hernin
was not only shipped via Sicily,
but also actually  prodaced
there.

1C To protect these colossal new
interests, the Mafta for the hirst
time has started lo gun down
representatives of the State who
threatened its livelihood. In
the last 12 months alone Sig.
Foanuele Basile, a top cara-
“biniert | officer, Sig.  Cesare
Terranuva, a” leading  magis-
trate, and Sig. Picrsanti Matta-
rella, the  widely praised
Christian Democrat president of
the . region have .heen among
those who-died. Maost recent of
the Cadaverl Lecellenti (Y Ildus-
irious  corps as they are
known) was Sip. Gaetano Costa,
the city's public prosecutor,
'shot dead oneevening in early
August in central” Palermo.

A4 Mis death atiracled relatively
little attention, coming In the
wake of the Bnlogna sialion
bombing, but Sig. Costa was
probing by all accounts into
that mosl sensitive area of all
—~the maze of nomince bank
acenunls and financial inlerests
which serve Lo launder Lhe pro-
ceeds of the drug traffic:

Secontd Class pastaqe pad at New i )
York, N.Y.. . and st additionat mailing ) In annther bojlding was found
cantras. a sophistierted  lahovalory for

La présence d'un anapharique implique que l'auteur parle toujours
de la m&me information introduite précédemment dans le texte.

Sa présence dans la premiére phrase d'un paragraphe indigue

donc gque l'auteur traite toujours de la mBme information et

il est indigpenseble de prendre en compte l'ensemble des para-

graphes pour cerner cette information.

46 the change : cette expression reprend l'information donnée

au §5 : une différence apparatt (différence = changement).

47 all this : le pronom reprend les informations du §6 (tout

ceci = les anciens intérB8ts économigues de la Mafia).
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49 in another building : cette expression complete l'expression
du $6 : "in an apparently deserted house". On ne peut
parler d'un'autre'bf8timent que si un premier a eté
gvogueé.

414 these colossal new interests : cette expression reprend le
contenu des 57 et 8 gul exposent les nouveaux intéréts
de la Mafia;(donc,ici au $10,'ces' nouveaux intérdts).

411 his death : l'adjectif possessif implique que l'on a déja
parlé de la personne (sa mort = mort de Gaetano Costa,

cité au $10).

Remarquez gque,dans la premiere partie,au §2,le pronom "him"

reprend "Don Giacinto Castranova',cité au §1.

3) Cutre les éléments temporels et les anephorigues,les
permettent & l'auteur d'exprimer le lien entre deux idées
ou deux informations. (En frangais,par exemple,'cependant’
peut introduire une opposition ou une restriction, 'par
conséquent' une conclusion ...).
Les termes argumentatifs fréquents sont : moreover,therefore,
but, though,hence,nevertheless ,., (voir la liste des mots-

outils dans le Fascicule}

Dans l'exemple au verso :
37 however : exprime une opposition entre les anciens intéréts
de la Mafia et les nouvesux gul vont Btre développés

dans ce paragraphe.

Cet exemple nous montTe gu'il est important de déceler les
gléments gui relient les paragraphes entre eux afin de repérer
un groupe de paragraphes gui forment un tout et développent
une mBme idée. C'est sur ce principe (repérage des enchalne-

ments) que s'effectue le découpage d'un texte en parties.

II - 5tructure des sous-parties

Le méme type de structuration peut se retrouver & l'intérieur

d'unités plus petites comme :

1) Le_paragraphe :

Exemple,au 45,l'enchalinement de phrase a phrase :

1 : ... this year's rate is similar.

P2 : But a difference; (but'annonce un contraste).

P3 : It is the growing importance (le pronom 'it' reprend

'difference' et la phrase explicite cette différence).
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2) La_spus-partie :

Exemple : lisez cet extralt du texte

out of the schobol night shift! :

3 The {first_ questinn  that
nends Tn Do asked 18 which
learning tasks are suited to
homewaork. The work can pru-
1 yide_the appertunity for the
pupil to discover whether he
or she has understond 3
2 topic. It _offers an oppnr-
tunity 1o practise  skills
3 acquired in school. It allows
the pupil Ume to reflect upon
4 school wark. it _permits extra
time to be used in order to
produce a completed, indivi-
dual picce of workIn a_ﬂ‘gl-
sume tacks, such as The
individual learning of vora-
hulary which is still essential
in language courses, are pro-
bahly hest done at home.
‘These are just five of the
tasks that it is possible for
a pupil to do by lam or her-
self at home, doubtless there
arc others.
4 The_ sceond_ question  ig
what are the advanfapes of
puptls doing thrse tasks at
home? The pupils _will have
the opportunity of working
by themselves and  bheing
unaffeeted by what their
peers are doing, The activity
take place awav from the
bustle and distractions of a
sy classronm and without
{he interrupions of a hell or
siren every thirty or forty
3 minutes. Slow workers will
have less pressire on hem
“to stop where they are” and
so may complete tacks, There
45 the opportunity Tor a
Secand shot at a piece of
winrk  with the henefit of
consiructive  markmng  com-
mrnis; an opportunity
which is fairly rare in schonls
hut  frecquently  used  with
older stindents in colleges and
universitiss,

5

5§ S ahrre < [GES] the extrs
time avaranle. The patential
of s re-ourie beeomes
apvicis if one Inoks at twn
contrasting schaal palicies, In
sclmel A, pnlsoare regularly

expected to complete a total
of one and a hall hours work
each dav en oix days of the
week. This represents approx-
imately the equivalent of 63
five-haur schoul davs a yvear.
or an extra 13 school
weeks — in effett an extra
term’s work. If. in cantrast,
school B has an ani-
homework  policy eor one
which zllows tasks to be set
irregulariy, the cumulative
disadvantage created, cven
for the most_able pupils, 15
6 considerable. TFmally] home-
wark may have a symbolic
importance, in emphasising
that teachers ¢onsider pupils
sufficientty self-disciphned to
work without direct supervs-
ston, and that thev take aca-
demic matters seriously.

$3 : premiére sous-partie introduite par 'the

$4 et 5 : deuxifme sous~partie introduite par

Au §5,%also" (plus la répétition de "there

'How to get the most

first gquestion'.

'the second question'.

is") indigque la

présence d'un élément guli s'ajoute & la limte entamée au b

(ces deux paragraphes forment donc un tout) et "finally",

en fin de paragraphe,introduit le dernier des 6 éléments.

De m@me,au §3,'in additien'

de cte paragraphe.

termine la liste des 5 éléments

Dans ces deux sougs~-parties,la répétition d'un éleément lexical

('provide' et ses synonymes au %3) ou grammatical ('willt

contribue aussi O leur structuration,
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Exercice 5 : How to get the most out of the school night shift.

Partie I : 31 et z2

1. a) Dans  la premigre phrase des %1 et 2,soulignez le mot
qui indigue le sujet du texte.

u) Au 32,on annonce qu'il s'agit d'un sujet conmtroversé.
Foaur gui ?

Partie II : %3 & §¥7.

2. a) La discussion gui suit se présente sous forme de deux
questions et de contre-arguments. Soulignez dans le texte
les guelques mots gui annoncent les deux guestions et les
contre~arguments.

h) Que reprend "this" au début du §7 7
Partie III : %8 a §15.

5. a) Soulignez dans le début de chaque paragraphe les mots que
vous avez relevés au §2 en réponse & la guestion 1 h),
b) Indiquez les groupes de paragraphes gui développent ces
trois éléments.
58 a §1Uu
4, a) Soulignez dans le début du §8 la phrase gui annonce les
trois points développés ensuite et gqui indigue leur contenu.
b) Soulignez dans les §8,9 et 10 les mots qui annoncent le
début du développement de ces 3 points. Sont-ils repris

et développés dans l'ordre ol ils sont annoncés ?
Partie IV : 316 3 316

5. a) Que reprend l'anaphorique "this discussion" au §16 7
b) Dans la premiere phrase du %18,quels termes sont mis

en opposition par "though" ?
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The

Bmtlsh schools, in spite of it being a controversial issue. Peter and Jo
Mortimore investigate its worth and look at methods which could

malke it more useful

How to get the most

the school nicht

LTHERE 1S ‘not a great deal
of hard British research evi-
dence about homewerk. In
America, research carried nut
in the 1930s which stressed
the probhiems of children
irom low income {families
finding time and space for
work, prohanly econtributed
towards less eraphasis on
hemework. which still per-
tains in  American schools
today, Although some studies
of British schocls have used
the setuing and marking of
homeworl as an indicator of
academic efficiency, there
nas heen virtually no syste-
wmatic appraisal of its worth,
‘This lack of evaluation might
he interpreted as homework
being so accepted in our
secondary schools that na-one
wishes to challenge its value,
However, this is clearly not
the case.

2 Homework, at Teast for those
directly concerned — pupils,
parents and teachers — 15 a
controversial e. Writing
in Where in 1972, Sonia Jack-
son reported considarable dis-
sstisfaction over the quantity
and quality of homework and
the frequent ahandonment by
pupils of hohbies and other
interests due to the pressures
of homework.

3 The first question that
needs to be asked is which
learning tasks are suited to
homework. The work can pro-
vide the opportunity for the
pupil {o discover whether he
or she has understood a
topic. "It offers an oppor-
practise  skills

tunity  to

acquired in school. It aliows
the pupil time to reflect upon
school werk, It permits extra
time tc be used in order to
produce a completed, indivi-
dual piece of work. In addi-
tion, some tasks, such as the
individual learning of voca-
bulary which is still essential
in language courses, are pro-
bably best dene at home.
‘These are just five of the
tasks that it is possible for
a pupil to do &y Jum ar her-
self at home, doubtless there
are others,

4 The sccond  question s
what are the advantages of
pupils doing these tasks at
home? The pupils will have
ihe oppertunity of working
by themselves and hcm"
unaffected by what their
peers are dom" The activity
will take place away from the
bustle and distractions of a
busy classroom and without
the interruptiens of a bell or
siren every thirty or forty
minuies. Slow workers will
have less pressure on Lhcm
"to stop where they are” and
so may complete tasks. There
is the opportunity for a
second shot at a piece of
work  with the beneflit of
consiructive marking com-
ments; an opportunity
whieh is fairly rare in schools
but frequenily used tith
clder students in colleges and
universities.

5 There is also the exira
time available. The potential
of dthis resource becomes
obvicus if one looks at two
contrasting school policies. In
school A, pupils are regularly

A

C

expected to complete a total
of one and a half hours work
each day on six days of the
week, This TEPresents approxs-
imately the equivalent of 65
five-hour school days a yvear,
or an extra 13 school
weeks — in effect an extra
term's work. If, in contrast,
school B has an anti-
homework policy or one
which allows tasks 10 be set
irregularly, the cumulative
disadvantage crested, even
for the most anle pupils, is
considerable. Finally, home-
work may have a srmbolic
importance, in emphasising
that tezchers co cr pumla
sufficiently seif-d plined to
work without dircet supervi-
sion. and that they take aca-
demic matiers seriously,

6 Against these arguments
must he balanced the view
that homework is only neces-
sary  hecause  the present
structure of schools leads to
the inefficient use of time.
By using the six or so hours
predominantly in direct
struction, and by expecting
age.cohorts of pupils to show
the same raie of intellectual

growth, it ay he that
schools  make  homework
- essential, More flexible

organisation and greater use
of technical aids might allow
pupils to use the early part
of the day, when they are
at their freshest, to produce
their own work. At present,
all too often this is completed
late at night when they are
tired. Such a system might
make homework redundant

out

D}hiﬁ,&_ ;u

and ailow pupils who have
spent all day at school, to
have their evenings free,
#However, this' is not the
system currently in opcration
in British schools and pupils,
if they are 10 gain academic
success, need to do hame-
work, Ironically, as recom-
mended in both the Newsum
and Crowther reports, even
those who do not have much
chance of academic success
also have to do it

8Just  because homework
provides a valuasle oppor-
tunity for learninz does rot
mean  that all tasks are
aqually appropriate. There
are a number of tasks that
are cleariy not suitable
experience is that
of homew
pects: the :
tthe nature of the
and the fredback they
receive. Firs, they resent
nomework \\hx(‘n thev con-
sider tn be inapprepriate or
walueless. They also olm(‘t o
ed to do what they
wder s a “fillin " fask,
vstensinly set in order to
meet the reguirements of a
homework timetable. Equaily
frustrating is the assisnment
which has not been adequa-
telv explained so that time
is wasted in uncerfainty and
consultation with parenis or
friends over what exactly is
required.

9 Sccondly, pupils do not like
homework that, to be done
well, requires an excessive
amount ¢f time and effort,
Gbviously, there will e enor-

cover
amaunt of

T

T TR

re has been no systematic appraisal of the value of homework in
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maous individual variation in
the time taken to complete
a task. Seme pupils can com-
pose a pocm almost in the
time it takes to write it out,
whilst others will deliberate
for hours over a choice of
phrase. Bul sometimes home-
work assizgnments take even
the most able an unreasona-
ble amount of time. Related
te this is the imbalance bet-
ween amount of work set on
different days so that oné
eveninz pupils hardly have
any work and the next even-
ing they are overloaded. This
can be particularly irritating
if work has to be handed in
the next day, so that there
is no opportunity for pupils
to space out the work them-
selves.

A0 Thirdly, there is the
question of feedback, Having
snent time and effort on com-
pleting an assignment, pupils
expect adequate feedhatk. To
hand in a difficult piece of
work only to receive it hack
several davs or even weeks
laler with a cursory tick, is
{frustratine and disanpointinz.
AA Same of the pupils' resent-
ment or frustration will be
communicated  tn  parents,

Parents, in turn, ohject when
15 not specified and
In

the ta
explainad adequataly.

spite of this, for parents.
homewsrk is often the most
available feedhack on both
their child and the school.
Once children go to secon-
dary school, apart from apen
eveninas  or days, parents
have fittle access to a view

of life at school. Homework
provides an  epportunity, f
not to look inside, at least
to b2 aware of one aspect
of school life. If they wish,
parents arc  able, via the
homewnrk, to sce what topics
are beinz covered and at
what level. They can also
view the quality of their
child’s  work according 1o
their own judgzment and in
the judzment of the teacher
through his or her romments,
They will. in additien, be
made aware of the regularity
or otherwise of Iredpack
irom teachers.

A%For those parents who
have time, the opportunities
to help their children are
considerable,  Even where
their knowledze of a subiject
is not great. parcnts may he
able to assist by listening or
by “testing ™ whether some-
thing has been learned. The
recently published study by
Jennie Hewison and ~ Bill
Schofield has shown how
valuable parental help can be
to children’s reading pro-
gress.  Finally, for some
narents, homework provides a
legitimate reason for keeping
their children off the streets,
43There are some advantages
to teachers where punils do
homework. More class time
will be available for activities
ihat need the presence and
expertise of the teacher or
interaction with other pupils.
There are. however, a
number of difficuitie
44 Teachers must devise suit
ahle tasks for the whole group,

which it into the current
phase of work and which can
he completed without need-
ing the complex apperatus
normally  ounly available
schoal, They have to collect
- no simple task in a laree
school — and mark the work,
provide detailed fecdback to
the pupils, and chase up
those who have not com-
pleted the assicnment, The
comments and ma must e
recerded so that the monitor-
ing of individual progress is
pos kS
time and energy and teachers
will only be zble to do them
adequately il they are scen

as important and time is
allowed for them. .
ASThere is a further dif-

ficulty for teachers. If they
load haomework on to those
pupils who do aot appear to
be academically able, they
may be accused of foreing an
unsuitable diet on unwilling
customers, just hecause tiis
is considered suitable for
more academic pupils, If, on
the other hand, they do not
do so0, they are likely to be
accused of havinz low expec-
tations; and of making it
harder for an uninterested
learner to he motivated. This
dilemma is bound up with
the examination system and
the influence it exerts ou
secondary education.

46 Much of this dis fon las
assumec that pupils have
quiet and privaicy at home
in which to do their home-
work. But what if, as in the
American  findin of the

TR
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1930s, this is nnt possible and
‘ork has to be dene in noisy,
tracting fiving reoms or in
competition with television?
What if the pupil has 3 paid
job after school or has to col-
lect and look after younger
siblings ? Tn the ense of less.
than-ideal study facilities at
hame, is there any way in
which schaols can help?
431t might be possible to
kave a homewark room in
sehool where pupils could, if

¢y wished, stay on aftpr
school to  study. Teachers
needed  tn supervise  this
extra provision could perhaps
be allocated free time in lieu
durinz  the normal  school
day. Wiere pupils have jobs
or nave family responsinili-
ties after schonl the position
is harder to resaive, Ona pos-
sibility might be to organise
a supervised study  area
during the normal lunch
hour. Although this has the
ohvious disadvantage of
“work™ all dav without relax-
ation, it would at least sup-
port some pupiis,
18 While we have the present
srstem, homewerk, though in
come ways rearottable, s
necessary, The aim must he,
therefore, to use it in the
most flexible and eificient
mannef.

Peter Mortimore
tor of Rescarch ard
tics,  ILEA.  The

is Direc-
Statise
vie

erpreszed an this article are
not necessarily those of the
authority. Jo Mortimere is an
edueational researcher,

Education Guardian

Tuesday, April 7

1981
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STRUCTURE_DU_TEXTE

Pans le chapitre précédent "Les Enchainements",nous avons
éiudié les différents éléments gui participent & la structure
d'un texte. Nous avons vu,en particulier,le rBle impaortant

de la premiére phrase d'un paragraphe dans la déterminatian

de cette structure.

De plus,la premiere phrase d'un paragraphe présente souvent
une information générale gqui sera développée et/ou illustrée
dans ce paragraphe. Avant de lire un texte,la lecture de la
premiere phrase de chague paragraphe permet donc d'obtenir
bon nombre d'informations et de prévoir la localisation

d'idées qui s'y rapportent.

Nous vous présentons cil-contre,une 'réduction' du texte

"Doctors who make pain®,gul se compose de la maniere suivante

- le paragraphe 1 en entier,qui introduit le texte;
- la premiere phrase uniguement des §2 & §14;

- le paragraphe 15 en entier,gqui est la conclusion du texte.

Exercice 8

Aprés avoir lu cette réduction,lisez les guestions gui

suivent et pour chacune d'elles

~ notez le numéro des paragraphes gul selon vous contiennent
les éléments de réponse.

- indiguez les éléments de réponse dont vous disposez déja.

- reportez-vous seulement ensuite au texte original et
complétez vos réponses (évitez de donner les exemples,

donnez les informations essentielles).
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Doctors Who Make Pain

jM:m'u de los Angeles Sunhueza Ruiz

was arrested at 11a.m. on March 31,
1942, by agents of Chile's dreaded Central
Nicional de Informaciones—the secret po-
lice. Like thousands before her, she was
shown no arrest warrant. Instead, she was
blindfolded and driven directly o a secret
detention center near Rancagua, 40 miles
south ol Santingo. There, she was systemati-
cally tortured. She was repeatedly punched
in the face, foreed to wear earphones with
music blaring at a dealening volume,
burned with a lighted cigarette and made to
strip while women placed spiders on her
body. She was also tied to 4 chair and given
steady jolts of electricity. But the shock
treatment was stopped after a few hours—
at the direction of a doctor. His job was to
make sure Sunhueza lived through the tor-
ture so that she could be tortured again.

2 Increasing evidence shows that hundreds
of doctors on nearly every continent may be
assisting in torture.

3 Though torture hiad its beginnings in an-
tiquity, 11 was only in World War I, with
the horrible “medical” experiments of Nuzi
doctor Josel Mengele, that physicians be-
gan to play a pronmnent role in the torture
chamber.

Claims: No one knows the (ull extent of
torture in the warld—-or how many doctors
are invalved.

§ The problem is indeed proof—or the lack
of it

o Few countries ever mvestigate allegs-
tions of doctors' invalvement in torture.
7 Those actions may not smount to very

much.

g Not all of the torture that duoctors
participate in is physical.

9 Tranquilizers: [n many cases, doctors pre-
seribe potent drugs that affect health or be-
havior. ~
10 The Soviet Union insists that dissidents
are in mental institutions solely because
they were legitimately dingnosed as schizo-
phrenics.

+4 The troubling question is why doctors
participatein torture. ”

12 Physicians may feel that they are
actualiy helping victims by keeping
them alive or by healing their wounds
when the punishment is over.

médecins participent & la torture ?

i3 Bodies: Ductors de keep torture
victimsalive—buat uot for humanitar-
T easons. .

Iy Another job of the doctors is to keep
physical scars 10 a4 minimum.

iS5 A nugor probleny in treatment, Genefke
mattains, is that doctors were invelved in
the torturing. “We have learned that there
are miany things as & doctor that you must
never do with tarture vietims,™ she says.
“Routine hospital procedures will often
remind a patient of the torture he has
been through” Particular problems are
blood tests und electrocardiograms. But
there are other paintul memories as well.
Some of them, of course, are of doctors
themselves,

Pourquoi est-il d¢ifficile de savolr dans guelle mesure les

2. Quelles sont les différentes formes de torture pratiguées ?

3. Pour gquelles raisons les médecins participent-ils a la terture ?
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la TORTURA en

CHILE
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Photos by Peter Marlow—Magaum

Rehabilitating a former prisoner, Amuesty International report on Chile, Genefke: ‘Their worst moment was when a doctor came in’

Doctors Who Make Pain

dM aria de los Angeles Sanhueza Ruiz

was arrested at 11 a.m. on March 31,
1982, by agents of Chile’s dreaded Central
Nacional de Informaciones—the secret po-
lice. Like thousands before her, she was
shown no arrest warrant. Instead, she was
blindfolded and driven directly to a secret
detention center near Rancagua, 40 miles
south of Santiago. There, she was systemati-
cally tortured. She was repeatedly punched
in the face, forced to wear earphones with
music blaring at a deafening volume,
burned with a lighted cigarette and made to
strip while women placed spiders on her
body. She was also tied to a chair and given
steady jolts of electricity. But the shock
treatment was stopped after a few hours—
at the direction of a doctor. His job was to
make sure Sanhueza lived through the tor-
ture so that she could be tortured again.
2 Increasingevidenceshows that hundreds
of doctors on nearly every continent may be
assisting in torture. They give physical ex-
aminations to determine how much pain a
prisoner can take, They sometimes dispense
drugs so that victims will not have heart
attacks while undergoing shock treatment.
They sign false death certificates, insure
that no lasting marks remain on prisoners
whosurvive their ordealsand dream up new
and more effective ways of inflicting pain.
Sometimes their very presence is a source
of torment. Says Inge Kemp Genefke, who
runs a clinic in Copenhagen to assist tor-
ture victims: “Some of my patients tell me
that their worst moments in the torture
chamber was when a doctor came in. They
would think, ‘Thank God.’ But all the doe-
tor did was to advise how to gel more effect
from the torture~—the best ways to twist a
broken limb.”
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3 Though torture had its beginnings in an-
tiquity, it was only in World War I1, with
the horrible “medical” experiments of Nazi
doctor Josef Mengele, that physicians be-
gan to play a prominent role in the torture
chamber. In 1975, six years after the British
Parliament found doctors helping the
Army torture suspected Irish terrorists for
“humanitarian® reasons, the World Medi-
cal Association published a code of ethics
barring physicians from participating
in torture. The United Nations General
Assembly passed a similar measure last De-
cember in the wake of hundreds of allega-
tions about doctors throughout the world.
Most Western doctors take the Hippocratic
oath, vowing in part to “exercise [their] art
solely for the cure of [their] patients.” Butin
some countries, notably the Soviet Union,
physicians pledge their service to the state
and “the people” instead.

4 Claims: No one knows the full extent of
torture in the world—or how many doctors
are involved. Amnesty International esti-
mates that torture is unofficially condoned
in 41 countries; the United Nations puts the

. figure at 51, “These are places where the

policy is terrorism, where disuppearances,
mutilation and torture are gruesome and
systematic,” says Alfred Gellhorn, who co-
authored a study of torture in Uruguay for
the New York Academy of Sciences. Some
experts contend that the “doctors” whom
torture victims confront are actually police
or army officers posing as physicians. “I do
not believe that most claims of doctors par-
ticipating in torture are true,” says Antonio
Gantil Martins of Portugal, the president of
the World Medical Association. “It is very
easy to accuse but I have never been given
enough proof that the claims were true.”

5The problem is indeed proof—or the lack
of it. Few governments will admit to con-
doning torture, and prisoners generally
make poor witnesses. Most are blindfolded
so they cannot identify their tormentors
later. Those who do get glimpses of interro-
pgators are often too terrified or incapacitat-
ed afterward to speak out. But many former
victims, some of them physicians them-
selves, insist that doctors and not impostors
are involved. “The way he handled us, his
movements, his vocabulary were all unmis-
takably those of a doctor,” Manuel Al-
meyda, a Chilean physician who was im-
prisoned two years ago, says of 2 man who
examined him in a torture cell. Even though
some victims were blindfolded, they insist
they canstill tell who their tormentors were.
“This is a small country,” says a former
inmate of Uruguay’s notorious La Libertad
prison. “You know who these doctors are.
You know who has tortured you. You can
always remember their voices.”

€Few countries ever investigate allega-
tions of doctors’ involvement in torture. A
rare exception, iromically, is Chile. Last
May, Amnesty International issued a com-
prehensive report contending that *“the use
of torture has been a constant feature” of
Augusto Pinochet’'s regime—and that
trained medical personnel were involved.
But this year, when Maria Sanhueza al-
leged that an army doctor, whom she said
she could identify, had supervised her elec-
trical-shock torture, Chile's national medi-
cal association, Colegio Médico, opened an
investigation. “We have been receiving in-
formation for years that doctors are par-
ticipating in torture,” said Juan Luis Gon-
zilez, president of the association. “But
only recently have we received the infor-
mation to make a legal investigation and
take the necessary actions.”

7 Those actions may not amount to very



much. In 1981 the Chilean govern-
ment revoked the medical associ-
ation’s power to set professional
standards. Even if the Colegio takes
its harshest action against doctors—
expulsion-—it could not stop them
from practicing. And though the or-
ganization is continuingits probeinto
the Sanhueza case and investigating
eight other doctors as well, its ethics
committee is moving very slowly.
“[Wl: are] extremely apprehensive
lest the wrong physician be implicat-
ed,” said committee chairman Carlos
Trejo. “This would be astigma nearly
impossible to overcome.” Amnesty
International has mixed feelings
about the Sanhueza inquiry. “This is
the 10th year of the Chilean junta
and this is the first case against a
doctor,” says James Welsh, medical
coordinator of the London-based or-
ganization. “While it is significant, it
is impossible to say it represents the
startof anupsurge.”

& Not all of the torture that doctors
participate in is physical. Psychia-
trists often design methods to in-
crease a victim’s mental anguish.
They isolate prisoners, deprive them
of food and punish them for exercising
privileges they had enjoyed the day before.
They put them before mock firing squads or
keep them awake for days, Some victims are
forced to listen to their spouses or children
being tortured; others are given false or
misleading information about life outside
prison walls in order to disorient them.

9 Tranquilizers: [n many cases, doctors pre-
scribe potent drugs that affect health or be-
havior. Some medications are intended to
cause physical pain, cramps, fever or faint-
ing. In other cases the intention is less clear-
cut. The Soviet Union administers such
tranquilizers as haloperidol, iriftazin and
Aminazine and antidepressants such as Sul-
fazin to dissidents in mental institutions.
Heavy doses of those drugs can induce
psychotic effects in otherwise healthy pa-
tients, “The triftazin made me writhe and
my legs began to twist about in a ridiculous
way,” recalled Viadimir Tsurikov, 35, afor-
mer dissident sent to a Soviet psychiatric
hospital. “The Sulfazin made me unable to
walk. I had sharp pains in my buttocks and
fainting fits, and my temperature rose to 104
degrees. I was shivering and my tongue was
hangingout. This lasted a week.”

-10The Soviet Union insists that dissidents
are in mental institutions solely because
they were legitimately diagnosed as schizo-
phrenics. But Western human-rights or-
ganizations charge that the Soviet defini-
tion of schizophrenia is so vague that it can
easily be abused. In fact, the Soviets have
developed some unusual theories to justify
confining political dissenters to psychiatric
hospitals. One such diagnosis is “sluggish”
schizophrenia, a loosely-defined condition
under which psychotic symptoms rarely—
if ever—appear. Another is “delusions of

e
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Therapy in Copenhagen for a torture victim: Memories

reformism,” a classification that can apply
to “anything from distributing leaflets to
wanting to emigrate,” according to Cathy
Fitzpatrick of Helsinki Watch, which mon-
itors violations of human rights.

41The troubling question is why doctors
participatein torture. Some, apparently, are
either directly or indirectly pressured into
working with the agents of repressive re-
gimes. "It takes a lot of moral courage to
stand up and say, ‘This is wrong’,” says
Welsh of Amnesty International. “These
doctors see what is happening to the victims
of torture and know that they themselves
could be in that position.” Still, most experts
believe that many doctorsact voluntarily.

Almeyda: *The way he handled us . ..’

Felen Hughes

17 Physicians may feel that they are
actually helping victims by keeping
them alive or by healing their wounds
when the punishment is over. But the
World Medical Association’s Mar-
tins rejects that argument as “‘mis-
placed humanitarianism.™ “If youare
going to cut off someone’s head, a
doctorcundoabetter jobofit than the
executioner,” he says. “But 1 don't
believe the doctor should be in the
business of killing. If society wants to
doit, it must find its own means.”

13 Bodies: Doctors do keep torture
victimsalive—but not for humanitar-
ian reasons. They help prolong the
agony, often with the expectation
that when victims are released their
experiences will be a frightening les-
son to others. “Torture is used more
and more to terrorize entire popula-
tions into submission," says Gretch-
en Ellis of Christians for the Aboli-
tion of Torture, a Paris-based
human-rights group, Where doctors
are not present, as in Guatemala or El
Salvador, victims have almost no
chance of surviving. “People are tor-
tured to death and there's no particu-
lar concern about all the bodies that
accumulate,” says Aryeh Neier, vice presi-
dent of America’s Watch in New York.

44 Another job of the doctors is to keep
physical scars to a minimum. “If you want
to appear to be fufilling all the international
rules, then doctors can play a useful role in
making torture ‘disappear’,” says Welsh.
But mental scars are harder to erase. ““After
it was over, I had a number of problems,”
said Hector Martinez, who was tortured by
the Chilean military police 10 years ago. “I
was always anxious. I couldn’t concentrate
and 1 couldn’t work.”” Martinez has since
been helped by the University Hospital in
Copenhagen, which has developed a special
unit to treat torture victims. His symptoms,
said Genefke, the clinic’s director, were
typical. And the therapy he received was
standard: for physical injuries, at least one
hour a day of physiotherapy and mild exer-
cise; for emotional disorders, a long series of
interviews in which he was encouraged to
talk openly about the torture rather than
repress it. Trying to forget, Genefke says,
ustally leads to a lifetime of anxiety and
depression.

45A major problem in treatment, Genefke
maintains, is that doctors were involved in
the torturing. *We have learned that there
are many things as a doctor that you must
never do with torture victims,” she says.
“Routine hospital procedures will often
remind a patient of the torture he has
been through.” Particular problems are
blood tests and electrocardiograms. But
there are other painful memories as well.
Some of them, of course, are of doctors
themselves.

JOSEPH TREEN with MARTIN ANDERSEN und
MARY HELEN SPOONER in Santiago, DONNA

FOOTE in London, PAULA CHIN in New York,
RITA DALLAS in Copenhagen and bureau reports
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Etude du texte : The modern ark

Pour faire ce travail,suivez point par point la démarche quil vous
8BSt proposée,puis vérifiez avec la reponse gui suoit.

- iLisez le premier parayraphe sans chercher dans le dictignnaire les
MOTS Que vuus ne connalssez pas.

Malgré les difflcultés de ce paragraphe,notez les &léments qui wvous

permettent de degager un theme : ...... e et as e ea e
*S3Ipunl ap 00z NP JI3TOUBUTY AwaTgod4 : Bwayl
T(8S0T 03°43) S8SS0T - SATUBUTL " - wg°L **° - wg - 007 LUopuoq M

- Lisez la premiére phrase du %2; le theme est-il confirmé 7.......
*s@alqua,p agquou
NP UDTINUTWIP 33 S3Q03 sap uorgejuawdne = awaTgozd np aingey

‘S8IpuU0T ap ooz np swadrqoad = ,waTgoxd s,00z ayi, °InNo H

- Lisez la premiére phrase du 53;vous remarguez qu'il n'y a pas
de lien avec le théme dégagé jusqu'ici. Cependant "eritics
respond” indigue qu'il ne s'agit pas d'une nouvelle idée mais
d'une suite du 52.

a) A gui s'opposent les personnes gqui critiguent 7

B) A guel sujet sont-ils en désaccord ?

"safgenaiiquos saT JIed sooz Sap juUswadluBUTY np 3alns ne (g

(27) sonoz =23 sazjloddns xne (g u

Je l'exemple du zoo de Londres,on passe au 2 au théme plus

général du rBle des zoos et de leur utilité.

L'INTALOUCTILG O'UN TEXTE,qu'elle comporte un,deux ou trois para-
7 \
graphes,olUIT VUU5S PERNETTRE DE DEGAGER LE THEME DU TEXTE.

Il n'est pas nécessaire de chercher la traduction des noms d'animaux,
Ie contexte est souvent suffisant pour on indiquer l'espéce.
(to breed /bred/ored : élever (des animaux)

(a species : une espéce)
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The modern ark

/) Britain’s new environment minis-
ter was greeted by a leaky ark:
London Zoo is hoping for £2m to
help plug the hole in its bank
account. The zoo received £1.6m
last year from the government
and was told to prepare a three-
year plan to get its finances back
into order. It cut its summer
charges to tempt the public,
hired out its friendly but scruffy
restaurants and considered (not
for the first time) selling off its
satellite open-air collection at
Whipsnade. Losses continue.

9 The zoo’s problem is familiar
enough: rising costs and falling
gates. Football clubs in the same
position are left to scramble to
find philanthropists (or to go
public). Why should taxpayers
take on zoos? Supporters of zoos
argue that, as well as providing
entertainment, they have three
important functions: conserva-
tion, education and research.

32 Critics respond that conserva-
tion is better done in nature re-
serves, research in laboratories
and education in schools. The
public is rarely asked its opinion.
But, when it comes to big ‘‘nat-
ional” zoos anyway, taxpayers
generally do cough up some-
thing. The 8,000-animal-strong
London Zoo is the only national
animal collection in the world
without a regular subsidy.

&4 Whether zoos should play a
role in conserving rare animals
from extinction is controversial.
For a start, not everybody even
agrees that conservation is
worthwhile—let alone which spe-
cies should be conserved. Sec-
ond, zoos for a long time had a

bad reputation (no longer justi-
fied) as traders and wasters of
wild animals. Even now, many
people feel that species should be
allowed to die out in peace rather
than eke out an existence in zoos.
5 Mr Gerald Durrell, the writer
and founder of Jersey Zoo, was
an early proponent of the argu-
ment that zoos can provide insur-
ance against rare animals going
extinct in the wild. He says that
bringing the conservation lobby
around to his way of thinking was
like preaching war as a means of
population control. That has
changed, because zoos have been
able to point to some notable
successes. For instance, Pere Da-
vid’s deer, now extinct in China,
are alive and well at Whipsnade
and (thanks to the private efforts
of the Duke of Bedford) at Wo-
burn in Britain.

; The pros and cons of whether
captive breeding can help an en-
dangered species are illustrated
by the plight of the Californian
condor—only about 20 of which
survive in the wild, These huge
vultures have been at the centre
of bitter rows.

7 There are two camps. The first
insists that, since man has driven
the condors to the brink of ex-
tinction with guns, traps, pesti-
cides and curiosity, he is duty-
bound to step in and pull them
back as best he can. The better-
dead-than-bred lobby argues that
human interference is the prob-
lem, not the solution—and that,
even if condors could be rescued
by captive breeding, it would not
be worth it for a bird meant to
spend its life soaring high over

the desert. In the words of one
non-interventionist: *‘a condor is
5% feathers, flesh, blood and
bone; all the rest is place”.

Z1In the 1960s, the *“hands-off”
lobby called the tune. The Cali-
fornian state government decid-
ed to leave the condors alone and
concentrate on protecting their
habitat. DDT entered the scene
and the population halved. So, in
1979, the state government
changed its mind and launched a
$25m  condor-recovery  pro-
gramme to breed the birds in
captivity and to study the wild
survivors. Rough handling put
paid to that. The next year, 50%
of the wild population’s produc-
tion was lost when a chick died of
shock in the hands of a careless
biologist. The shocked state gov-
ernment immediately suspended
the whole project: both captive
breeding and intervention in the
wild,

Y In 1981, biologists watched in
horror as, twice in the season,
wild condors knocked their eggs
off their cliff-ledge nest. So now,
once again, the “‘hands-on” lob-
by is back in charge. Two eggs,
laid by a wild female, have been
hatched at California’s San
Diego Zoo. With Friends of the
Earth breathing down their
necks, the zoo’s biologists are
taking no chances: the chicks live
in incubators and are fed
chopped mice and vultures’ vom-
it through the beak of a puppet
condor. If they survive and prove
to be females, they can be mated
with the three males in the zoo.

Zoos as cradles

APlaying at Noah has pitfalls.
First, there are genetic problems.
Small, inbred groups of captive
animals can become infertile, de-
velop harmful mutations (that
would normally be eliminated in
the wild) and evolve “inappropri-
ate” behaviour—eg, tameness.
41Some of the 61 captive okapis
(rare, central African antelopes
related to giraffes) have a chro-

mosome fault that may affect
their ability to breed. A study in
Poland showed that pheasants
released from captivity after 20
generations survived only half as
well as the offspring of wild-born
pheasants reared in the same
way. Vulnerability to predators,
weather and starvation had all
been increased by generations in
captivity.

41Inbreeding can be avoided
only by keeping large stocks of
each species: 500 is usually about
the minimum for a large animal.
That is not cost-effective for any
one zoo: 10 tigers do not bring in
five times as many visitors as two
do. Shared ownership and regu-
lar swapping of blood lines
among collections is now being
encouraged.

13 Some genetic problems can be
avoided by regular screening for
abnormalities and carefully kept
stud books. Artificial insemina-
tion can help. It may soon be
used to overcome the obstinate
celibacy of giant pandas. Wild
Indian cattle called gaur have
even been persuaded to super-
ovulate with hormones and their
egps then implanted in cattle.
This is possible because the
physiolagy of cattle-like animals
is well understood. Other species
are unlikely to benefit. But one
day it may be possible to hold
banks of frozen embryos almost
indefinitely.

14 Ideally, the aim of captive
breeding is not to confine rare
animals to zoos but to reintro-
duce them into the wild. That is
proving even more tricky. Often,
the “wild” no longer exists: that
is why the species is rare in the
first place. Sometimes, the game
proves dangerous to other spe-
cies—including man. (Charges
that a hand-reared tiger turned
man-eater when released forfeit-
ed a lot of sympathy for tiger
conservation in India, despite
strenuous denials of the charges
from the tiger's original owner,
Mr Billy Arjan Singh.)

15A few successes help counter-
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balance the failures. Hawaiian
geese are back in Hawaii in
strength, thanks largely to the
release of birds bred at Sir Peter

Scott’s Wildfowl Trust in Eng-
land. A tiny herd of Arabian
oryx is-now free in Oman. These
elegant antelopes were bred by
San Diego Zoo and Arizona's
Phoenix Zoo when their brethren
were exterminated in the wild by
hunters,
4¢Still, using zoos 1o save species
is like fighting a forest fire with a
water pistol. The director of New
York Zoo, Mr Bill Conway, esti-
mates that, if all American zoos
allocated half their space to
breeding rare animals, they could
hold viable populations of 2,000
species at most. Many thousands
more would go extinct. So which
species do you choose?
74}Some would go for the evolu-
tionary oddities: eg, aardvarks,
hoatzins and solenodons. Eco-
nomics favours charismatic crea-
tures like tigers and pandas. Jer-
sey Zoo has found it difficult to
interest other collections in the
rare Mayotte lemur, because it is
small, brown and inactive. Mr
John Knowles, founder of Mar-
well Zoo in Hampshire, says zoos
are having to adopt a policy of
ignoring hopeless cases and those
that might recover without help
in favour of marginal ones. Thus
it has been agreed to abandon to
their fate the four surviving
males of the dusky seaside spar-
row, an American bunting.

48 Even when feasible, saving
species in zoos is expensive. Mr
Conway estimates that it would
cost 325 billion to look after
2,000 species until the end of the
century. Reintroduction into the
wild is costly, too. New York
state’s Cornell University has re-
leased more than 300 peregrine
falcons in a bid to repopulate
DDT-decimated eastern states of
America. So far, it has cost more
than 35,000 a bird and there is a
long way to go.

43 Sceptics argue that such money
would be better spent on protect-
ing a stretch of wilderness. That
view rests on the assumption that
suitable wild stretches exist—and
that protecting them is politically
feasible. Mr Knowles questions
whether, for instance, the Ama-
zon rainforest can be kept out of
bounds to poor and land-hungry
Brazilians. Wilderness and devel-
opment are uneasy bedfollows.
Rich western countries, Mr
Knowles argues, should make
their own efforts to salvage what
species they can from the
wreckage.

¢ Zoos not only see education as
one of their purposes. They have
also found that people who feel
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that they have learned something
on a day at the zoo tend 10 come
back—and bring others,

271 Formal education is expensive,
London Zoo, which handled
more than 60,000 children last
year, pays for several full-time
teachers and a teacher-training
course in biology. One of the
main reasons that it maintains a
large collection of similar species
of tamarin monkeys is that the
animals demonstrate a spectrum
of evolutionary  adaptations.
Mind, the zoo also exports its
skill: teachers for a new zoo in
Qatar will be trained at London
Zoo. Smaller zoos, like Marwell,
are able to run teaching centres
only with government help.

2 Informal education is largely a
matter of sensible layout and
good, clear labelling. Visitors
consistently misidentify animals:
in one safari park, cattle were
often mistaken for gazelles.
American zoos pgenerally take
trouble to enliven labelling: eg,
"Olga, the walrus, appears to
enjoy splashing, squirting and
making  raucous sounds at
people”.

23Many zoos ure now taking
more trouble, too, to put animals
from the same geographical re-
gion in the same part of the park.
Toronto Zoo takes carc that
birds in its avaries are among
appropriate species of plants.
And so on. Not everything works
equally well everywhere. Even
some Americans are now scepti-
cal about their zoos' heavy use of
graphics, films, “bioramas” and
the like. An experimental audio-
visual display about marmosets
at Regents Park was poorly
attended.

29 Zoos, like sports clubs, some-
times fret that television is keep-
ing spectators away. Why go to
the zoo when Mr David Atten-
borough will bring gorillas into
your living room? But the point
is contested. Television can help
z00s by whetling people’s appe-
tite for the real thing. And zoos
can capitalise on doing what tele-
vision cannot. For instance, the
Himeji city aquarium in Japan
has built a special “touch tank"
where children can handle rock-
pool creatures such as crubs and
starfish. The aim is to overcome
the fear of creepy-crawlies that
an urban childhood engenders.
25London’s Institute of Zoology
is probably the leading zoo-based
research institute in the world.
Some newer collections, notably
the Wildfowl Trust and the San
Diego Zoo, have also earned
solid reputations for research.
Unsurprisingly, much of the
work is concerned with disease,
nutrition and reproduction in

wild animals. And the point of
the exercise is primarily to im-
prove the husbandry of the
collections.

- Zoos can point to spin-offs for
human medicine and agriculture,
The initial stages of the recent
development of a vaccine against
hepatitis-B owed much to the
chimpanzees of London Zoo.
During routine blood testing,
three chimps were found to be
sub-clinical carriers of hepatitis-
B and rich sources of antibodies
to the virus—producing 1,000
times as much as human beings.
Without the chimps, the vaccine
might have taken much longer to
develop.

23 Similarly, work on a vaccine
against leprosy has hinged on the
discovery that armadillos are the
only non-human creatures which
can get the disease: leukaemia
sufferers may have reason to
thank capybaras, But is this more
than serendipity? With the ex-
ception of primates, zoo animals
are not regularly screened for
useful products. Nobody serious-
ly expects aardvarks to hold the
cure for cancer. And, as a source
of medical materials, zoo animals
are  being increasingly over-
shadowed by genetically-
engincerable microbes.

27 Farmers may have more to
gain from zoos. Several African
antelope, such as eland and oryx,
are  proving efficient replace-
ments for cattle in the tropics and
animal geneticists are keen to
share in London Zoo's (so-far-
unsuccessful) attempts to import
the giant wild Marco Polo sheep
from Uzbekistan. Zoos have also
contributed to work on animal
psychology. But, again, too
much should not be made of this.
When  Britain’s  Chipperfields
brought lions to Longleat, it sug-
gested that it was an unparalleled
opportunity for research on lion
behaviour “in the wild"; zoolo-
gists  preferred the  Serengeti
plains in Africa. Likewise, the
Wildfowl Trust has done pio-
neering work on bird naviga-
tion—but using homing pigeons
rather thun wildfowl.

) q'Zoos as profit centres

Undoubtedly, some zoos have
done a lot in conservation, edu-
cation and research: London
Zoo, in particular, has a good
truck record in all three fields (it
breeding 40 endangered spe-
cies). Are these roles compatible
with making profits? Should they
he expected to be? Some people,
like Mr Knowles, insist that zoos
geared to making money from
sheer entertainment would soon
be buck to chimps' tea-partics

Captive breeding?
and scrawny, pacing lions.

3vIt may be that simply chasing
profits does not improve zoos. It
is certainly true that many of the
“entertainment" zoos are them-
selves finding the going rough.
Chipperfields once boasted that
it could make London Zoo prof-
itable overnight. Its experience
of safari parks may have made it
think again. Lions on the lawns
of stately homes caught the pub-
lic attention only briefly, and
attendances at safari parks have
fallen faster than at zoos. Bri-
tain’s  Chessington Zoo, now
more of a funfair, is in as much
trouble as any other zoo.

31 There are two options left to
zoos like London to improve
their finances: fewer species and
better exhibits. Most collections
have cut down on the number of
species they keep and are con-
centrating on certain groups of
animals: eg, parrots at San
Diego, small mammals at Lon-
don. Even so, the large ‘“nat-
ional” collections like London
and West Berlin see it as their
duty to keep representative col-
lections—at Marwell, the com-
monest complaint in the visitors'
book is “why no elephants?”.
3¢But there are signs that the
public is accepting the specialist
zoo. Last year, Walsrode Bird
Garden in West Germany at-
tracted more people than any zoo
in Britain. There are also exciting
new possibilities in exhibiting dif-
ficult creatures like fish and in-
sects. Mr David Jones of London
Zoo dreams of an aquarium in
Regents Park to rival the spectac-
ular indoor coral reef in Hong-
kong Zoo. That, however, would
require capital, of which London
has always been starved.




cxprcice de titres

La dernisre phrase du 32 annonce le théme des trois principales
parties du texte : "they have three important functions : conservation,
education and research".
La reprise de ces termes au y4 : "conserving rare animals"
au 520 : "education"
au 425 : "the leading zoo-based research institu

nous permet de découper le texte de la fagon sulvante

44 & 1% : le r6le de préservation des especes des zoos.
sdu a yab le r8le d'éducation des zoos.
525 a 426 ¢ le rOle de recherche des zoos.

Remarquez gue le théme d'une partie se trouve souvent confirmé au
déout des paragraphes qui la composent. Exemple : le theme annoncé
au w20 (Yeducation") est repris au %21 ("formal education™) et au

522 (Y"infarmal education").

- Pour faire ces exercices,suivez point par point la démarche gui
vous est proposée; surtout ne regardez le corrigé gu'a la fin des

guatre exercices.

La partie y4 & 419 intitulée : le r@le de préservation des especes

des zoos,se subdivise en quatre sous-parties :

[y
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51U
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(vous noterez ici les titres en effectuant les exercices)

1} gk _&_39 : a) soculignez dans la premigére phrase du §b4,le mot gui
indigue le theme de cette sous-partie.
b) soulignez dans le début des %5 & Y,les mots gul
confirment ce théme.

¢) donnez un titre & la sous-partie.

witk 2. 21375 soulignez dans la premiére phrase du §1U,le mot gqui
indigue le théme de cette sous-partie.
b) lisez le début des $11 & 14 pour avoir confirmation
du theéme.

c) donnez un titre a la sous-partie, 29
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15 : a) soulignez dans la premigre phrase de ce paragraphe
les mots gui indiquent le theéme de cette sous-partie.

) donnez un titre & la sous~-partie.

4)zls_a_ul15: &) Lisez lz premisre phrase du y165;vous remarquez qu'elle

30

n'annonce aucun théme nouveau. Lontinuez donc a lire
Jusqu'd ce gue vous pensiez avoir trouvé le theme et
'soulignez-le.
o’ lisez le début des 417 a 1y pour avoir confirmation du
theme; sculignez dans la premiére phrase des 18 et 1Yy
le ou les mots qui indiguenmt un secand théma.

c) Donnez un titre & la sgus-partie.

Questions :

Avant de répondre & chaque question,recherchez d'aprés le
découpage et les titres quelle partie développe le théme
concerné,et lisez-la entiérement avant de formuler votre

réponse.

1. Quels sont les trois aspects du rBle éducatif des zoos ?

2. Quels sont les guatre domaines de recherche auxquels les

zoos participent ?

: . . P
3. Quelles sont les solutions envisagées pour remédier au

déficit des zoas 7



i1l - CONCLUSION

L'approche du texte suggérée par ces exercices successifs pourrait se résumer
de la facon suivante :

- lire le premier paragraphe (et parfois un peu plus) pour dégager le sujet du
texte,

- lire la premigre phrase de chaque paragraphe pour déterminer la structure du
texte et les différents themes abordés,

- lire le texte de facon “active”, ¢ est-&-dire en recherchant les informations qui
se rapportent & chaque theme.

Nous avons pu vérifier que, de fagon générale, cette approche fonctionne sur
tous les textes que nous proposons & nos étudiants. Elle devrait permettre de dégager
rapidement de tout texte de type informatif, peu spécialisé, I'essentiel du contenu. ||
n'est pas impossible d envisager gu'elle puisse également s'appliquer & des textes
plus spécialisés, mais nous n'avons pas eu, jusqu'a présent, I'occasion de le vérifier.
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